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ASSINATURA DO(A) CANDIDATO(A)
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	NOME DO(A) CANDIDATO(A) 




	CAMPO DE CONHECIMENTO

	
	LOCAL / SETOR / GRUPO / ORDEM


1ª. FASE – PROVA OBJETIVA
01) A Lei de Diretrizes e Bases da Educação Nacional, Lei nº 9.394/96 (LDB), no que se refere à Educação Básica, prevê, em seu artigo 24:
I. A carga horária mínima anual será de oitocentas horas, distribuídas por um mínimo de duzentos dias letivos de efetivo trabalho escolar, excluindo o tempo reservado aos exames finais, quando houver.

II. Será considerado aprovado o aluno que obtiver no mínimo, setenta e cinco por cento de frequência ou a média mínima estipulada no regimento escolar.

III. A escola poderá oferecer estudos de recuperação, de preferência paralelos ao período letivo, para os casos de baixo rendimento, a serem disciplinados pelas instituições de ensino em seus regimentos.

IV. A carga horária mínima anual será de oitocentas horas, distribuídas por um mínimo de duzentos dias letivos de efetivo trabalho escolar, incluindo o tempo reservado aos exames finais, quando houver.

V. A avaliação do desempenho do aluno será contínua e cumulativa, com prevalência dos aspectos qualitativos sobre os quantitativos e dos resultados ao longo do período sobre os de eventuais provas finais.

Assinale a alternativa CORRETA.

A(   ) Somente as afirmativas II, III e IV estão corretas.
B(   ) Somente as afirmativas I, III e V estão corretas.
C(   ) Somente as afirmativas II e IV estão corretas.
D(   ) Somente as afirmativas I e V estão corretas.
E(   ) Somente as afirmativas IV e V estão corretas.
02) Identifique se são verdadeiras (V) ou falsas (F) as afirmativas abaixo em relação à Lei de Diretrizes e Bases da Educação Nacional, Lei nº 9.394/96 (LDB), que, no capítulo V da Educação Especial, afirma:
(    ) esta modalidade de educação escolar deverá ser oferecida preferencialmente na rede regular de ensino, para alunos portadores de necessidades especiais.

(    ) haverá, quando necessário, serviços de apoio especializado na escola regular, para atender às peculiaridades da clientela de educação especial.

(    ) os alunos que não puderem atingir o nível exigido para a conclusão do Ensino Fundamental e Médio, em virtude de suas deficiências, terão garantida a terminalidade específica.

(    ) currículos, métodos,  técnicas e recursos educativos deverão ter organização específica para atender às necessidades dos alunos com necessidades especiais.

(    ) haverá professores com especialização adequada em nível médio ou superior, para atendimento especializado, bem como professores do ensino regular capacitados para a integração desses alunos nas classes comuns.

Assinale a alternativa que apresenta a sequência CORRETA, de cima para baixo.

A(   ) F – V – V – F – V

B(   ) F – F – V – F – F

C(   ) V – V – F – V – V

D(   ) V – F – V – V – F

E(   ) V – V – F – F – V

03) A avaliação da aprendizagem escolar adquire seu real sentido, à medida que se articula com o projeto pedagógico, com a função que a escola assume na sociedade e, consequentemente, com o projeto de ensino, ou seja, com o perfil do aluno que se pretende formar. Nesse sentido, o que se entende por avaliação do processo de ensino e aprendizagem, numa perspectiva democrática e libertadora, é: 
I. instrumento seletivo, para medir, com vistas a reprovar ou permitir a continuidade dos estudos. 

II. reflexão permanente sobre a realidade e acompanhamento, passo a passo, do educando na sua trajetória de construção do conhecimento. 

III. processo contínuo no qual o professor pode acompanhar a construção do conhecimento, verificando os vários estágios do desenvolvimento do aluno e julgando-o em determinado momento.
IV. processo sistemático e intencional de acompanhamento da relação entre o planejamento, o ensino e a aprendizagem, para compreender as necessidades dos alunos com a preocupação de dar ao professor informações para criar e recriar situações didáticas provocadoras de aprendizagens.

V. prática concebida como julgamento de resultados predeterminados, baseando-se na autoridade e respeito do professor. 
Assinale a alternativa CORRETA.

A(   ) Somente as afirmativas II, III e V estão corretas.
B(   ) Somente as afirmativas II e IV estão corretas.
C(   ) Somente as afirmativas I e V estão corretas.
D(   ) Somente as afirmativas I, II e IV estão corretas.
E(   ) Somente as afirmativas I, II, III e IV estão corretas.
04) Assinale a alternativa CORRETA.

De acordo com Veiga, currículo é um importante elemento constitutivo da organização escolar e implica necessariamente a interação entre sujeitos que têm um mesmo objetivo e a opção por um referencial teórico que o sustente (2002, p.26). Numa perspectiva crítica mais abrangente e visando a transformação social que deve se traduzir em propostas de intervenção na sociedade, entende-se como currículo:

A(   ) todas as disciplinas que integram a grade curricular da escola objetivando a transmissão do conhecimento já elaborado e acumulado pela humanidade. 

B(   ) a síntese de conhecimentos predeterminados e organizados hierarquicamente, resultantes de um suposto consenso cultural. 

C(   ) o rol das disciplinas com os seus conteúdos organizados sequencialmente em termos lógicos, obedecendo ao estabelecimento de prioridades de acordo com as finalidades da educação escolar e o público a que se destina.

D(   ) o documento que expressa e organiza a formação dos conhecimentos, métodos e atividades em disciplinas, matérias ou áreas, competências etc. 

E(   ) o conjunto das atividades da escola que afeta direta e indiretamente o processo de transmissão-assimilação e produção do conhecimento, incluindo o currículo oculto.

05) A organização do planejamento das disciplinas, numa ação interdisciplinar, implica considerar, inicialmente, as necessidades do aluno, para, posteriormente, elaborar-se a programação da disciplina, sendo que esta não seria de responsabilidade de um determinado professor, mas de todos os envolvidos no processo educativo, inclusive o aluno. Nesse sentido, a interdisciplinaridade pode ser entendida como a:
I. alternativa pedagógica que se caracteriza por romper as barreiras entre as disciplinas, respeitando a verdade e a relatividade de cada uma. 

II. alternativa pedagógica que consiste num trabalho comum tendo em vista a interação das disciplinas científicas, de seus conceitos diretrizes, de sua metodologia, de seus procedimentos, de seus dados e da organização do seu ensino. 

III. aglutinação dos conteúdos de diversas disciplinas tendo em vista suas eventuais aproximações. 

IV. forma de enfatizar a socialização do saber elaborado como pressuposto básico para a democratização do ensino.

V. forma de promover a coparticipação, reciprocidade, mutualidade, diálogo – elementos que caracterizam a integração não apenas das disciplinas, mas de todos os fatores envolvidos no processo educativo. 

Assinale a alternativa CORRETA.

A(   ) Somente as afirmativas II, III e IV estão corretas.
B(   ) Somente as afirmativas I, II, III e V estão corretas.
C(   ) Somente as afirmativas II e IV estão corretas.
D(   ) Somente as afirmativas I, II e III estão corretas.
E(   ) Somente as afirmativas I, II e V estão corretas.
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06) According to the text above it is CORRECT to state that:
A(   ) The four skills concept works as a cultural icon which works together with other icons to form a dominant discourse within English-speaking Western TESOL.

B(   ) The four skills concept works as an important icon which helps to create a movement which takes into account subjective aspects of humanity in language pedagogy.

C(   ) The four skills concept works as a movement against ideological focus in language programs and lesson design.

D(   ) The four skills concept is approved as a basis of practice by everyone in the TESOL culture.

E(   ) The four skills concept remains as an icon exactly as it were some decades ago.

07) According to the text, choose the CORRECT alternative which completes the following sentence:

One of the reasons why the four skills icon influence teacher’s practice is that…
A(   ) The four skills icon is relatively superficial and is in the periphery of the discourse of English-speaking Western TESOL professionals.

B(   ) The institution of English-speaking Western TESOL has a minor importance in programs which are offered in the practice of English Language teaching.

C(   ) The four skills are conceptualized in the same way as they were in the 1960’s and 1970’s.

D(   ) The four skills icon is rarely used as a default mechanism for practioners when solving curriculum problems.
E(   ) The four skills icon is present in the majority of the manuals of English-speaking Western TESOL.

08) In text 1, the author states, in the third paragraph, “There are however some grounds for suggesting that establishing ‘the four skills’ as part of the naturalized routine of the institution of English-speaking Western TESOL is a major aim of training programmes which seek to initiate novice teachers into the culture”. Choose the CORRECT alternative which is in line with his ideas.
A(   ) Since the major objective in TESOL training program is to avoid the establishment of the ‘the four skills’, the novice teachers should follow different routines.

B(   ) Some arguments point to the fact that ‘the four skills’ presented in the training programs help novice teachers to teach culture.

C(   ) There are reasons to say that one of the major objectives of teacher training program in TESOL is to establish ‘the four skills’ into the daily practice of the institution.

D(   ) ‘The four skills’ may lead novice teachers to focus on critical language pedagogy.

E(   ) Research has proved that ‘the four skills’ concept is the best way to routinize knowledge.

09) Regarding the rhetorical organization of any text, one can assert that the reader may use the text cues to organize his/her interaction towards the text (CARRELL et al, 1994:.249). Some of these cues are presented in Holliday´s text through:
A(   ) Collection of description. The information is organized by a simple listing of facts showing the author´s opinions.

B(   ) Cause and effect. The information is organized by showing the cause or causes of an event on situation showing the author´s impartiality.

C(   ) Comparison/contrast. The information is organized to show similarities, differences, advantages and disadvantages. The writer´s position is neutral.

D(   ) Comparison/contrast. The information is organized to show similarities, differences, advantages and disadvantages. The writer engages in the text and he takes a position.

E(   ) Collection of description. The information is organized by a well-arranged set of techniques showing the facts in a chronological order.

 10) Based on the excerpt from the article “Deconstructing Applied Linguistics: a postcolonial perspective” written by Kumaravadivelu (2005: 30), it is CORRECT to state that:
A(   ) Applied linguists should view English as a local language.

B(   ) The issue of English being considered a global language is unimportant for language planning and language teaching.

C(   ) The formation of a national identity is reinforced by colonialism.

D(   ) There is a movement against the applied linguistic community on recent publications about language teaching.

E(   ) Teachers of English should consider the emergency of globalization when planning their classes. Embedded in their thoughts should be the fact that the local identity has to be considered as well as the global one.

11) Concerning the shift from colonial text to critical context mentioned in text 2, choose the CORRECT alternative:
A(   ) Situational dialogues in which only identity and representation of English-speaking countries are shown are an example of this shift.

B(   ) A critical perspective in Applied Linguistics encourages students to learn the standard language critically, to use it to criticize its conformity with domination and subordination, and to subvert the normative linguistic code.

C(   ) Textbooks should avoid bringing texts from different English-speaking countries.

D(   ) This shift proposes that grammar is pre-defined and there is not such a thing as language variation.

E(   ) Teaching and maintaining Standard English in language classrooms in a globalized postcolonial world should be an essential practice in critical language context.

12) Backwash, impact and consequences (or efeito retroativo, in Brazil) are all terms used to refer to phenomena associated with the ´effect that a test may have on learners and teachers, on educational systems in general and on society at large.” (HUGHES, 2005: 53). Taking into account this phenomenon, it is CORRECT to affirm that:
A(   ) Language testing always causes a negative effect. 
B(   ) Language testing should guide teachers to teach to a test.

C(   ) Language testing rarely influences what goes on in classrooms.

D(   ) Language testing can not determine the life chances of individuals.

E(   ) Language testing has a positive effect when it encourages teachers and learners and it increases learning activities and intentions in the classroom.

13) In terms of assessment/evaluation in language teaching there is at least two different dimensions: formative and summative. Given these two main dimensions in assessment/evaluation, match each of them to its corresponding definition. Then choose the alternative that presents the CORRECT matching order:

(1) Formative assessment/evaluation
(2) Summative assessment/evaluation
(    ) It can produce results open to interpretation although it deals with something fixed. Its force is limited.

(    ) It is more likely to be sensitive to promote development. Teachers use it to modify teaching/learning objectives.

(    ) It is used during the process of learning for the purpose of helping language planning and language teaching.

(    ) It is more likely to produce information on which the teaching/learning process can be based on.

(    ) It examines the extent to which the student has acquired the content covered in the curriculum.

A(   ) 2 – 1 – 1 – 1 – 2 
B(   ) 1 – 2 – 1 – 1 – 2 
C(   ) 2 – 1 – 2 – 1 – 1  

D(   ) 1 – 2 – 1 – 2 – 1 
E(   ) 2 – 1 – 2 – 1 – 2 
14) The document Orientações Curriculares Nacionais – Linguagens, códigos e suas tecnologias (BRASIL, 2006) dedicates a profound discussion on literacy. According to this governmental document, it is CORRECT to state that:
A(   ) Writing in itself cannot be considered a form of technology.

B(   ) Different social groups in a same culture use writing in similar ways, using similar language skills in a foreign language.

C(   ) Different writing genres are considered a minor issue in terms of culture and literacy.

D(   ) Specific writing genre, such as short texts in virtual communication, should be avoided in language education.

E(   ) Writing cannot be disconnected either from its context or from its users.

15) One important practice that teachers have to develop is how to correct errors. Fill in the blanks in the two sentences below which are related to the significance that error correction has in two different learning theories. 

According to the ____________________________ tradition, the belief was that practice makes perfection. Errors had to be _____________________________.

According to the ______________________________ view, errors might be seen as hypotheses about how language works and regarded as _______________________ to the learning process.
A(   ) cognitive – avoided – behaviourist  – practice

B(   ) cognitive – avoided – behaviourist – useful

C(   ) behaviourist – avoided – cognitive – useful 
D(   ) behaviourist  – hypotheses – cognitive – useful

E(   ) cognitive – avoided – behaviourist – errors
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16) In the cartoon above, Julian´s concept of language caused conversation to fail. It is CORRECT to state that his concept is based on a view that considers language as:
A(   ) A predefined code to be strictly respected and followed.

B(   ) Interrelated contextual clues.

C(   ) A co-construction of meaning.

D(   ) A social practice.

E(   ) A dialogical process.

17) First, based on the document Orientações Curriculares para o Ensino Médio – Linguagens, códigos e suas tecnologias, mark each of the following statements as either true (T) or false (F), and then choose the RIGHT alternative.
(    ) Blogs and multimodal texts are recommended to be used in language education.

(    ) Language as heterogeneity is not compatible with the concept of language teaching as a social practice.

(    ) Written interaction online takes into consideration aspects as redundancy as well as the ephemeral nature of language.

(    ) Hypertexts create links which are established by the reader in a linear sequence.
A(   ) F – T – T – F 
B(   ) F – F – F – T

C(   ) T – F – T – F

D(   ) T – F – F – T

E(   ) F – T – T – T

18) According to Parâmetros Curriculares Nacionais - PCN, written and oral comprehension skills involve cognitive and social information processing aspects. Regarding these two aspects it is CORRECT to state that:
A(   ) Decodification of linguistic items is an example of the social aspect of information processing. 

B(   ) Morphological and syntactical segmentation is an example of the cognitive aspect of information processing.

C(   ) Activation of background information is an example of the social aspect of information processing. 

D(   ) Construction of meaning through formulation of hypothesis is an example of the social aspect of information processing. 

E(   ) Interactional relation between speaker and writer/listener/reader is an example of the cognitive aspect of information processing. 

19) Choose the CORRECT alternative to complete the following citation:

“In critical multicultural education, teachers and students need to critically _______________ the taken-for-granted conceptions about groups, Self or Other, and _______________ how these conceptions are _______________ and ________________.” (KUBOTA, 2005:45)
A(   ) support – understand – denied – perpetuated. 

B(   ) reevaluate – understand – produced – perpetuated.

C(   ) approve – disregard – produced – perpetuated.

D(   ) reevaluate – understand – denied – avoided.

E(   ) reevaluate – understand – avoided – dismissed.

20) Read the quotation from Heberle and Meurer (1995:51):

“The study of grammar is important, but it is not the most important or the only aspect to be taught in terms of reading. Grammar should be taken into consideration in reading classes to help clarify the meaning of the text. After the text has been discussed and effectively studied, then the teacher can proceed to the study of some of the most evident grammatical points of the text. Our word of advice is: do not use texts as a pretext for the study of grammar. Instead use it for comprehension and discussion of ideas and explore it in relation to its communicative value and function in the context where it occurs.”
According to the text decide whether the statements below are true (T) or false (F). Then, choose the alternative which presents the CORRECT order.
(    ) The study of grammar is the most important aspect of a reading class.

(    ) Grammar is the first aspect to be taught in a reading class.

(    ) The study of explicit grammar in a reading class is a worthwhile learning strategy only if it helps the comprehension of the text.

(    ) Grammar clarifies the meaning of the text, but it should not be the main focus of a reading class.

(    ) It is advisable to teach grammar as a reading approach. 
A(   ) F – T – T – F – F

B(   ) T – F – T – T – T

C(   ) F – F – T – T – F

D(   ) T – T – F – T – F 

E(   ) F – F – T – T – T 
21) Match the statements considering the main characteristics of the teaching approaches and methods to their underlying theory of language and learning:

1. Audiolingual

2. Total Physical Response

3. The Silent Way

4. The Natural Approach

5. Communicative Language Teaching
(    ) Language is seen as set of structures, in which the process of learning a second language is the same as learning a first language, i.e., comprehension appears before production, usually through carrying out commands, mimes and gestures.

(    ) Language is seen as a system of rule-governed structures hierarchically arranged, and students learn through habit formation.

(    ) This approach was an attempt to develop a language teaching proposal that incorporated naturalistic principles.
(    ) Language is a system for communication. Primary function-interaction-communication and learning should be meaningful for the learner.

(    ) In this approach, each sound in the new language is assigned a unique color and the teacher remains mainly silent.
The CORRECT order is:
A(   ) 5 – 1 – 4 – 2 – 3 

B(   ) 4 – 3 – 5 – 2 – 1 

C(   ) 4 – 2 – 1 – 5 – 3 

D(   ) 2 – 1 – 4 – 5 – 3 

E(   ) 2 – 1 – 4 – 3 – 5 

22) The fragment below was taken from the article “Innovative Approaches”, written by Robert W. Blair (1991: 23):

“As fair back as the history of language instruction goes, conscientious teachers have sought new and better ways to facilitate and accelerate language learning. … Advice has come from many disciplines, each piece defensible if not wholly convincing to all. And we have responded to the logic and persuasion of these by incorporating their suggestions in one way or another into our developing concepts and practices of language instruction.”

Further in the text, the author points out some pieces of advices given to language teachers. Read them and find their correlated field of investigation, choosing the option that has the CORRECT sequence:
I. “Look to sound principles of instruction.”

II. “Look to a better description of the structure of language.”

III. “Teach language through its functional use.”

IV. “Look to the natural model of first language acquisition.”

V. “Center your teaching in the learner and teach the whole man.”

A(   ) Humanism (I), descriptive linguistics (II), sociolinguistics (III), child language development (IV), educational psychology (V).

B(   ) Humanism (I), descriptive linguistics (II), child language development (III), sociolinguistics (IV), educational psychology (V).

C(   ) Educational psychology (I), descriptive linguistics (II), child language development (III), sociolinguistics (IV), humanism (V).

D(   ) Child language development (I), descriptive linguistics (II), sociolinguistics (III), humanism (IV), educational psychology (V).

E(   ) Educational psychology (I), descriptive linguistics (II), sociolinguistics (III), child language development (IV), humanism (V).

23) A dozen of concepts are tied to Communicative Language Teaching (BROWN, 1994: 80-84). Look at some current jargon, match them to its corresponding definition and then choose the alternative that presents the CORRECT order: 

1. Learner-centered teaching

2. Cooperative learning

3. Interactive learning

4. Whole language education

5. Content-centered education

6. Task-based learning

(    ) In this view, learning is well succeeded due to the fact that teacher control is not emphasized nor is the competition in the environment.

(    ) Negotiation of meaning is the heart of this perspective since it promotes space for spontaneous linguistic changes as those in real communication. 

(    ) The notion of this perspective is related to the motivation and emancipation of the students in the process. It focuses on the students needs. 

(    ) Language is not taught in isolated parts. Activities are top-down oriented. Skills are integrated and texts should be taught in its original and not as an adapted version.

(    ) Obtaining information, giving instruction, asking for directions are some of the situations which present meaningful instances of language that goes beyond the grammar and vocabulary teaching.

(    ) Subject matters guide the language classroom.

A(   ) 2 – 3 – 5 – 6 – 4 – 1 

B(   ) 4 – 3 – 1 – 6 – 5 – 4 

C(   ) 2 – 1 – 3 – 4 – 5 – 6 

D(   ) 4 – 1 – 3 – 4 – 6 – 5 

E(   ) 2 – 3 – 1 – 4 – 6 – 5 

24) Stephen Krashen (1982) has developed an overall theory of second language acquisition which attempts to bring together research findings from a number of diverse areas. Read the statements and check if they are true (T) or false (F), and then choose the CORRECT order:
(    ) For the author, acquisition is a minor process, even though we engage in meaningful interaction in much the same way that children pick up their first language – with no attention to form. 

(    ) Krashen argues that the acquired system acts to initiate the speaker’s utterances and is responsible for fluency and intuitive judgments about correctness, while the learned system acts only as an editor or ‘monitor’, making minor changes and polishing what the acquired system has produced.

(    ) The natural order hypothesis states that learners do not acquire the rules of a language in a predictable order.

(    ) The acquisition of language will occur only if the learners receive comprehensible input, that is, the input has to contain forms and structures just beyond the learner’s current level of competence in language. 

(    ) According to the affective filter hypothesis, the filter will be ‘up’ or operating when the learner is stressed, self-conscious, or unmotivated, and the filter will be ‘down’ when the learner is relaxed and motivated.

A(   ) F –  T –  T –  F – F
B(   ) F –  T –  F –  T – T

C(   ) F –  F –  F –  T – T

D(   ) T –  T –  T –  F – F

E(   ) T –  F –  F –  T – F

25) Rajagopalan & Rajagopalan (2005: 8) describe in the text below the actual situation of English language teaching in Brazil. Read the excerpt and then choose the CORRECT sequence of the words deleted from it:

“In the context of Brazil´s heterogeneous and complex cultural ___________, the English language is today best described as being strategically located at a crossroads. Its _________________in the country´s social, cultural, and economic life is undeniable and is growing rapidly. Every year, more and more people, specifically from the younger age groups, acquire ________________in the language, which guarantees them better opportunity in a job market that is steadily becoming more demanding and competitive. The negative side is that English is also fast becoming a divider between the urban rich and the rural poor, thus reinforcing an economic and cultural chasm that has been a major source of ________________ for the country´s statesmen and elected representatives. The English language itself is probably not to blame for what it has come to represent.” 
A(   ) reality – presence – proficiency –  embarrassment

B(   ) embarrassment – presence – proficiency – reality 

C(   ) proficiency – embarrassment – presence – reality 
D(   ) embarrassment – proficiency – reality – presence 
E(   ) reality – proficiency – presence – embarrassment

26) Read the excerpt below.

“Terms like top-down or the contrasting bottom-up […] are, of course, merely metaphors for the complex mental process of reading...” (ESKEY & GRABE, 1988: 223).  

Based on these two processes of reading, first match each of the statements below to its corresponding process. Then, choose the alternative that presents the CORRECT order.

1. Top-down 

2. Bottom-up 
(    ) Graphemes are perceived as forming words, words as forming sentences, sentences as forming paragraphs and so on.

(    ) Reading comprehension starts with the general idea of the text.

(    ) ‘Higher’ order mental concepts are considered as the knowledge and expectations of the reader.

(    ) Decodification of linguistic elements is the starting point.

(    ) It is a data-driven process.

A(   ) 2 – 1 – 1 – 2 – 2

B(   ) 1 – 1 – 2 – 1 – 2 
C(   ) 2 – 1 – 2 – 2 – 1 
D(   ) 1 – 2 – 2 – 1 – 1

E(   ) 2 – 2 – 1 – 2 – 2


27) The excerpt is part of the Parâmetros Curriculares Nacionais (PCN). Read the text and then choose the CORRECT answer to the questions that follow:

The section from which this excerpt was extracted is entitled:

A(   ) Escolhas sistêmicas.
B(   ) Variação linguística.
C(   ) Escolhas de organização textual.
D(   ) Pluralidade cultural. 

E(   ) Escolhas temáticas.
28) It is correct to state that the expression língua franca as used in the text 3 refers to:
A(   ) a language used as a native language in a single speaker community.

B(   ) a language used only by foreigners who live in Brazil.

C(   ) a language which belongs to only one country.

D(   ) a language used only in foreign language classes.

E(   ) a language systematically used to communicate with people who do not share the same  mother tongue.


29) Considering the ideas expressed in text 4, another excerpt from PCN, it is CORRECT to affirm that:
A(   ) Foreign language teachers should bring different topics to the English classroom only when  students are supposed to master those subjects.

B(   ) The most important issue regarding the discussion of topics based on the students´ social environment is to present and work with them meeting the learner’s needs.
C(   ) Teachers should be detached from the choice of critical topics to be presented in the classroom.

D(   ) Teachers’ different views of language will never affect the way critical topics are presented and elaborated in the classroom.

E(   ) A language text about a toothbrush cannot be used to discuss critical issues. 

30) Different learning theories have oriented and guided different views of language learning and teaching. Match sentences i, ii, and iii, extracted from Johnson (2008: 44-45), to its corresponding theoretical background. Then choose the alternative that presents the CORRECT order.
I. Learning language is like learning any other habit. You don´t have to think about it. It develops automatically.

II. When learning a language you have to hear others speaking it. But learners really develop languages inside themselves, forming their own view about how it works.

III. Amount of practice is not important. Sometimes you can learn a word after just hearing it once – what matters is where and how you heard or performed it.
(    ) Cognitivism

(    ) Sociointeracionism

(    ) Behaviourism

A(   ) III – II – I  
B(   ) II – III – III
C(   ) II – III – I 
D(   ) III – III – II 
E(   ) I – II – III 
2ª. FASE – PROVA DISCURSIVA

“Being a language teacher is more than equipping yourself with a good knowledge of the target language; it is more than learning how to conduct the sorts of activities which go on in classrooms; it is more than acquiring more general teaching skills to do with managing classrooms and the people in them.” (JOHNSON, 2008) 


Based on the fact that language teaching has a social and a political aspect, write a 30-line text about these important components in the educational process, considering Brazilian regular schools (Escolas de Educação Básica).


In your discussion, include the following topics:

· Language teaching planning policy expressed in official documents.

· The educational role of teaching/learning of English as a foreign language.

· The standards to be achieved by the learners at this level of education.
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TEXT 1


‘The four skills’ as a cultural icon 


A long standing cultural icon in English-speaking Western TESOL [TESOL- Teaching English to Students of Other Languages] is ‘the four skills’. Although ‘the four skills’ are not conceptualized and used in exactly the same way as they were in the 1960s or 1970s, they remain as an icon around which are collected behaviours which continue to maintain a powerful  ideological force of staging and control. ‘The four skills’ concept is still evident as an icon in all areas of culture formation […] It is a core contributor to the recipe and convention for programme and lesson design, for measuring both students and the ‘target language’. It is thus central to professional cohesion in the way in which it helps to consolidate practice, and indeed is a major characteristic of an exclusive TESOL technology. A major product of the English-speaking Western TESOL is its vast literature. Here, ‘the four skills’ play a major part. Hedge (2000: 20) devotes 147 out the 400 pages (over 30 per cent) of her key reference book, Teaching and Learning in the Language Classroom, to the teaching of the ‘familiar and traditional four language skills of listening, speaking, reading, and writing’ under the general heading of ‘developing the language skills’. In the introduction she explains that, despite ‘a vast heterogeneity of activity’, it is possible to ‘discern a number of persistent concerns in the professional practice of teachers’ (Ibid.: 1), of which ‘four skills’ is clearly one. Harmer (2001) similarly devotes 79 pages out of 365 (almost 25 per cent) to ‘the four skills’ in The Practice of English Language Teaching, which is probably the basic manual of English-speaking Western TESOL practice. As basic training manuals, these products feed back into the formation and expression of an exclusive group of professionals […]


This does not mean to say that ‘the four skills’ is approved as a basis of practice by everyone ‘in the culture’ (for example, Clark and Ivanic 1997). I am not talking about mass agreement but about the significance of the presence of such icons. One does not have to approve of, or speak in favour of Marilyn Monroe for her to be a significant icon in our society. There is also a large difference between what an academic fringe might say and write and what practitioners may adhere to in the day-to-day demands of their work.


There are however some grounds for suggesting that establishing ‘the four skills’ as part of the naturalized routine of the institution of English-speaking Western TESOL is a major aim of training programmes which seek to initiate novice teachers into the culture. The success of this is seen in the way in which many competent practitioners use ‘the four skills’ as the natural default mechanism for solving curriculum problems. I came face-to-face with this when I tried to get my masters students, who were also experienced language teachers, to do an analysis of language behavior in a social setting while designing an English for specific purpose programme. They automatically analysed the language behaviour in terms of ‘the four skills’; and I found it very hard to convince them that there might be other, sociocultural skills that they could look for. As a phrase which is often uttered by colleagues, ‘the four skills’ is central to the discourse of English-speaking Western TESOL professionalism, both as a cohesive shared language as a statement of how ‘we’ are and how ‘we’ see things in ‘our’ culture and also how ‘we’ intend to see, and indeed construct students and TESOL people from Other cultures.


Nevertheless, when considering cultural residues and influences it is important to note […] that the embedding of ‘the four skills’ concept in discourse of planning, designing, and measuring the needs of students, is rooted in other forces within education, health, and, indeed, personal development, which are characterized by the commodification of social process in state and commercial sectors within late modern society as described by Fairclough (1995) and others. 


HOLLIDAY, A. The struggle to teach English as an International Language. Oxford/New York: Oxford University Press, 2005, pp. 42-43.   








TEXT 2


From  the colonial to the global


Given the greater sense of linguistic and cultural awareness triggered by the forces of globalization, applied linguistics as a profession has to sensitize itself to the global reality that influences identity formation. In the context of English language education what this means is that applied linguists should view English for what it is now: as a global language of the future rather than as a colonial language of the past. There are signs that a segment of applied linguistic community has started taking a critic stance towards that end, as illustrated by recent books on language planning (e.g. PHILLIPSON, 2003) and language teaching (e.g. BLOCK & CAMERON, 2002). However, what is required is a fundamental shift from cultural carrier to communicational tool, from colonial text to critical context, from Western discourse to local discovery, and from method to postmethod.  











TEXT 3


[...] Cabe ressaltar ainda o papel do inglês na sociedade atual. Essa língua, que se tornou uma espécie de língua franca, invade todos os meios de comunicação, o comércio, a ciência, a tecnologia no mundo todo. É, em geral, percebida no Brasil como a língua de um único país, os Estados Unidos, devido ao seu papel atual na economia internacional. Todavia, o inglês é usado tão amplamente como língua estrangeira e língua oficial em tantas partes do mundo, que não faz sentido atualmente compreendê-lo como a língua de um único país. As pessoas podem fazer uso dessa língua estrangeira para seu benefício, apropriando-se dela de modo crítico. É esta concepção que se deve ter da aprendizagem de uma língua estrangeira, notadamente do inglês: usá-la para se ter acesso ao conhecimento em vários níveis (nas áreas científicas, nos meios de comunicação, nas relações internacionais entre indivíduos de várias nacionalidades, nos usos de tecnologias avançadas, etc.). O acesso a essa língua, tendo em vista sua posição no mercado internacional das línguas estrangeiras, por assim dizer, representa para o aluno a possibilidade de se transformar em cidadão ligado à comunidade global, ao mesmo tempo que pode compreender, com mais clareza, seu vínculo como cidadão em seu espaço social mais imediato. (BRASIL, 1998: 51).








TEXT 4





Os temas transversais podem ser focalizados pela análise comparativa de como questões particulares são tratadas no Brasil e nos países onde as línguas estrangeiras são faladas como língua materna e/ou língua oficial. Essas questões podem envolver tópicos como: o respeito à ética nas relações cotidianas, no trabalho, e no meio político brasileiro; a preocupação com a saúde; a garantia de que todo cidadão brasileiro tenha direito ao trabalho; a consciência dos perigos de uma sociedade que privilegia o consumo em detrimento das relações entre as pessoas; o respeito aos direitos humanos (aqui incluídos os culturais e os lingüísticos); a preservação do meio ambiente; a percepção do corpo como fonte de prazer; a consciência da pluralidade de expressão da sexualidade humana; a mudança no papel que a mulher desempenha na sociedade; a organização política das minorias étnicas [...] É claro que está implícita aqui a necessidade de que os textos abordem os temas transversais, que podem ser tratados em níveis diferentes, dependendo do pré- conhecimento de mundo, sistêmico e de organização textual do aluno. Isso não quer dizer, contudo, que esses temas só podem ser trazidos para a sala de aula quando o aluno tiver avançado nesses conhecimentos.[...] Em outras palavras, a questão crucial é o objetivo proposto para a realização da tarefa pedagógica, levando-se em conta a adequação do tema à idade do aluno e ao meio social em que vive. Cabe aos professores exercerem seu sentido crítico na escolha do conteúdo tematizado. [...] Este posicionamento em relação às temáticas tratadas em sala de aula questiona o fenômeno do texto sobre a escova de dente tão comum em sala de aula de Língua Estrangeira, que desloca a linguagem do mundo social. A temática de um texto sobre uma escova de dente não situa, imediatamente, a linguagem como um fenômeno social, já que o engajamento discursivo pela motivação temática não está patente, a menos que esse texto seja tratado em sala de aula em um contexto interacional que o faça valer como prática social, [...] A questão central, portanto, é a visão de linguagem que subjaz à prática do professor e como ela é viabilizada por meio da metodologia de ensino. (BRASIL,1998: 43-44).
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